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The Research Process Writing as Inquiry (Werder)

Understanding that writing is an unnatural activity points to Promising Practice #3: Work to revise content,
reasoning, and structure before trying to edit sentence-level issues such as punctuation and grammar. Fixing the
surface concerns like misspellings before determining if we are saying what we want is very seductive. Resist doing
so. Otherwise, the end result will be that vacuous kind of writing that says nothing. Revision means re-seeing our
writing first in terms of its overall argument (claim and evidence) as well as the arrangement of the ideas. Readers
actually need a lot of help in following our line of reasoning so presenting our ideas clearly and in a logical order
must be our first priority. Once the argument is there, and only then, attend to surface issues. Also, make a distinc-

tion between proofreading and editing. In other words, find the patterns of error first (proofreading) and then

work to fix them (editing). If you do not know your own personal
patterns of error (the ones you tend to make), find them out 66 Revision means re-seeing our
pronto. A faculty reader or a Research-Writing Studio Assistant writing first in terms of its overall
can help with identifying these patterns, and then you canbea == 3rgument (claim and evidence) —
more efficient proofreader and editor of your own work. as well as the arrangement of
For many more specific practical techniques such as develop- the ideas. b

ing a strong thesis and constructing a clear idea path, see the
WWU Library Information Tutorial (LIT) section on “Drafting and Revising.” The subsequent section on
“Proofreading and Editing” also includes many helpful tips on topics such as differentiating various kinds of error
patterns. See https://www.library.wwu.edu/lit/drafting-revising.

Chapter Conclusion: Why is this important to you?

Based on my experience working with students from first-year through graduate school, I firmly believe that

students value good writing and are more eager to improve their writing skills than most instructors realize. So I
doubt that you need any more convincing that continuing to build your writing proficiency represents a worthy
goal. Sometimes, though, it might seem overwhelming to consider what you need to do in a particular writing situ-
ation. In fact, you may have already experienced great writing success in one context and then have found yourself
unable to figure out how to write successfully in another one. Not to worry. The majority of your faculty have expe-

rienced that same quandary.

[ trust that you already believe that the more you gain specific concepts and strategies for composing academic
writing, the more successful you will be as a university student. I also hope that you will try working with these
three threshold concepts and promising practices, and find that academic writing may even become enjoyable. Not
labor-free, mind you, but more enjoyable. Here’s to your crossing the threshold into becoming an even more profi-
cient writer and scholar.
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